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/r Guiding Principles \

In the light of recent transformations in teacher cducation, we
engaged in the process of envisioning our iwo year B.Ed. programme.
While developing the document, that would satisfy the needs of our time,
we agreed on certain broad principles that should inform this process.
First, our thinking on teacher education should be integrative and
flexible. It must not be a prescriptive endeavour, Second, the curriculum
of teacher education should capture the global canvas of contemporary
knowledge required for preparing effective teachers. Third, the potential
of socio-cultural context of learners as a source for rejuvenating
teaching-learning is very important, Therefore, the content of ¢ urriculum
should emphasize context based understanding of learners. Fourth, there
is a need to acknowledge the existence of a diversity of spaces and
curriculum sites for the leaming of teachers. Along with this, we should
also appreciate the diversity of learning styles of learners and their
learning contexts in which teachers have to function, such as oversized
classrooms, language, ethnic and social diversities, children suffering
disadvantages of different kinds. Fifth, any pedagogical knowledge has to
constantly undergo through the process of modification 1o meet the needs

v of diverse contexts through criticel reflection by the teachers on their
practices. Therefore, a teacher education programme should be designed
to enhance the essential professional capacities in teachers to construct
knowledge, to deal with diverse contexts and to develop autonomy for
taking their professional decisions. Lastly, the curriculum shf:m1f1 also have
enriching space for developing positive pmfen.:inm! idﬂ‘ltlt‘_':’ in tem:ll.ers _
which is very significant for the motivation and their effective
functioning. : 3

Against this backdrop and keeping 1!1 _'ﬂﬂw the r.:urru:‘ulrum
framework for two years, B.Ed. programme envisioned by NCTE, itisa

humble effort to develop this syllabus d!:lmnnmtfnr B.Ed. programme.
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o HTETHO G e (Core Courses)

o YR ETET @y faras f,[-’.nhcm:ilig E’m1'¢shjmml{innuciliuﬁs:l
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3 (1 Inderstanding of Curriculum)
. ﬁ'ﬂ'ﬂzﬁﬁ el fergas (Content Enrichment Courses)
o fErrmei RAyguy (Pedagogy Courses)

o dafoas fymum (Optional Courses)
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An Overview of the yearly distribution of Courses

Course
Cade N Title [Theory Toid |
C-1 | Childbood and Growing up Il 20 80 100 |
C-2 | Contemporary India and Education 4 20 80 100
- C-3 | Learning and Teaching 4 20 1] 100
C-4 | Language across the Curnculum 2 1o ]
| C-5 | Understanding Disciplines and Subject 2 10 0 30
! C-6 | Gender, School and Society 2 10 40 5}
C-7a %ﬁ:uﬁg- Part | 2 16 40 30
EPC:1 | Reading iom on Texis 2 10 41 50
2 | Dvama and An in Education 2 10 40 =0
EPC-3 tieal Linderst 2 i} ET] 50
gemen | with the - asd Auwignmens for Course 168 7a - E - -
| Total | 26 130 0 650
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Marking Scheme for Practicum of Core, EPCs and Optional Courses

participation and Regularity’

Break up Marks
Courses with [nternal Test 10
internal marks 20 Assignments, Projects, Classroom 10

participation and Regularity

Total 20

Break up Marks

Internal Test 0%

Assignments, Projects, Classroom 05




Index
i R e e o
5. Ne. Code - f’iur;t Mame

I C-1 | Childhood and Growing up Page No.
= C-2 | Contemporary India and Education ::I;

3 E'J- Learning and Teaching T

4 _{_:_4 Language across the Curriculum 7124

5 C-6 | Gender, Schoal and Socisty

] C-8 | Knowledge and Camriculum i:’i:

7 C-9 | Assessment for Leaming 3133

8 C-10 | Creating an Inclusive School

-apaciiies (EPC

5. No. Cnd: 4T . leut
13 Cs Understanding [hsciplines and Subject

14 C-7a | Pedagogy of a School Subjoct- Part |

15 C-Tb | Pedagogy of a School Subjeci—Pant I1

Course Name

77 C-I1(b) | Healih, Yoga and Physical Education
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T O S T R I s
N Course Name o I Page No.
i C-1 Childhood and Growing up
2 C-2 Contemporary India and Education
3 C-3 Leaming and Teaching
4 . C4 Language across the Curriculum
5 C6 | Gender, School and Socidy
6 C-8 | Knowledge and Curriculum
] C-9
8




Course Title Marks
o =5 Practicum | Theory | Total
€1 | Childhood and Growing up I year 20 80 | 100
C-2 | Contemporary India and Education | 1" year 20 80 100
C-3 | Learning and Teaching [T year | 20 §0 | 100
C-4 | Language across the Curriculum 1™ year 10 40| 50
C-6 | Gender, School and Society . !I'ML._ 10 | 40 | 50
C-8  |Knowledge and Cumriculum  2%year | 20 80 | 100
€9 | Assessment for Leaming w20 " g0 100
;_C:lﬂ‘ reating an I ve's T 50
G v |
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C-1
Childhoond ang Cerowing up

Llii-| -
frmrell © wwawn st fampg Learner : Childhood and l‘!l'll'_f_fu.ir!t_l_'_l!______
L L BT T —— oneept of Childhood | Historical and comternporary
ultiee wies Aoyl perspectives, major discourse
LR L LG R LT T TR -, wgha,|® Key Factors during Childbood: Family, MNeighbourhand,
woparn e e i:urmllurmy -r!rl bl
R A e, M. | pnenf® Chlldcen, Childbood _aad e dopusy
mnmm, ALLIT Mfw il 0 e Lentemporary realities with speci focus on Bihar
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Wi (e o) LKLY Understanding Human Development

o 1T e A wvjer aemareay iy, aftm ® Major Concept in Human - Development: Growth,

e i ) apmren; iy ven ou weg Maturation and Development; Growth Curve and its

Masrar vl A vl st fane @ implications for the Humnn Development; Basic Principles

Prard) frgin of Development b

wipem o N wen v, e I|- Debutes: Nuug iy Nur:urn, Continuity v/s Discontinuity,

! Universal ontexiua

o (ol e e e, ehmrmor, LILIL I Dwdumn:i.t of leaner: physical, cognitive, language,
Aoy, m emotional, social and moral; their interrelationships and

Aol (Rraoh, gt inpliuhuhm[lpaddmmumhpm

el ahe (At o Kohlberg and Giligan).
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 Concept of Socialization: Major perspeciives, education as
p mvedium and key Tactors; Ecological system theory BIVED
by Branfenbrenner

o Institutions of Socialization and their role: The context of
farnily, community, school, peers, teacher, media, market,
other formal and informal organization; social institution
such as culture, class, casie, i,

» Process of Socialization and social realities (with special
focus on Bihar): Inequalities, conflict, marginalization and

their impact on leamer

!

Understanding diversity in learners

# Mature and Concept of H Diversi e
Heterogeneity e e e
Cultural Diversity;

* Dimensions of differences: Intelli o
aptitude, creativi igence, abilities, interest,

and Celebrating Uniqueness; Social and




Suggested Readings;

Aries, Philip (1962). Centuries of Childhood, Ney, York: Vintage Books publications

Berk, L. E. (2011).Child Development. (Bth ed.), New Delhi: Pearson Prentice Hall,

Berk, Laura E. (2006), Child Development. New Delhi: Printice Hall of India Pvt, Lid.

Chand Kiran (2012), shiksha Ka Samajik Paripreshya, New Delhi, Delhi Vishmvidhy:la.

Kumar, Krishna (1993), Raj Samaj Aur Shiksha, New Delhi: Raj Kamal Prakahsan,

Kumar, Krishna, Bachpan ki avdharna aur Bag] Sahitya. Shaikshanik Sendarbh, lssye-24.

Mishra, A. (2007) Everyday life in 1 slum in Delhi, In D, K. Behera (Ed.), Childhoods in South
Asia. New Delhi: Pearson Education Indja

Monstessori, Masia (1 195). Seeret of Childhood, Hyderabad: Orient Longman,

NCERT. (2006a). Position paper-National focys EToup on education with special needs (NCF 2005).
New Delhi: NCERT

NCERT. (2006c¢). Position paper-National focus Eroup on problems of scheduled caste and sched-
uled tribe children (NCF 2005). New Delhi: NCERT.

Parekh, B. C. (2000), Rethinking Multiculturalism: Cultural diversity and political theory (pp. 213-

Piaget, J. (1926). Language and Thought of the Child. London: Routledge & Kegan Payl.
Piaget, 1. (1951). The Psychology of Intelligence. London: Routledge & Kepan Paul.




C-1
India and Edum_ti_uu_ o s

Unit-1 S i SR

" Education in India: From Past to Present

e Lk FineiT s Reflecting on Education during Harrapan, Vedic, Buddhist,
rdi fhen W Jpin and Sangani period; ancicnt education institutions

& Education dufing medieval period (Maktab, Madarsa and |

| Indigennus System of Education

Contemporary

I

oo & fmn ;i @ A OF
» prum, Aftm, L
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o WA % fhen (Y b o |
Sanskrnl Education), &

finr) el arrrell ol & TR g 2y
fan Ty during cighteenth cenliry
o ffET shofrkfie A TINE 9T A arafy| @ Education system ermerged dunng British imperialism;
| fiven woee - Freerd T Pafry A | MSSIONANCS, Formal education system undcr British
| adrehey iy bty fhen o) S, arftdl|  administration, Different Education systems of movements
| v ittt v gF A (#a s founded by Indians (i.e. Young Bengal Movement, Deoband
T FTE eI, daRE ST srefrg | Aryasamay, Aligarh, Satys Shodhak Samaj, Jamaa gcthh
srThTE WA, et A, g fwn) Bazic education) -
o Ty v, s 1 e w9 frer (e ® Post-Independence develo i
pment of Education
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Uniit-3

Constitutional and Social Context of E:Fm:!tiun

1 - Wt e & wratire
B S 2w e e g
mmaﬂmﬂqﬁﬂmﬂ_
R fiw 2010 (e #p o )
e e, T e v

* Constitutional Context: Education as @ means of social
Justice in the Indian Constitution: Constitutional values and
education (Preamble, Fundamental rights and duties); The
Right 1o Frec and Compulsory Education2010 (RTE) and
inclusiom: Education in the concusrent lise
implications

® Social Context: Composition of Indian society and its
implications for educntion: Inequality, discrimination.

exclusion and marginalization in the context of language,

religion, caste, class, gender, region, and disability; Issues
and challenges in the education of Dalits, DBCs, the

Scheduled Tribes, girls and religious minorities: Inequality

in schooling (Govt.-private schools, rural-urban schools);

the role and agency of teachers in the education of above
mentioned groups; Classroom ethos as an area of enquiry
ﬁmumﬁﬂmmmw
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Unit-4

Uﬂ.dl‘.l’.!‘lll!d'll Edocation in relation (o Policies

* Development of School in the light of Policy perspectives:
As a source 1o understand the contemponry struchme and
education process (curriculum, tescher, community) of
schools in India a8 well & Bihar

® A critical review of commission reports and policy

documents through a thematic focus, linking the

contemporary conlext with salient debnfes simee
independence: Mudaliar Commissson, Kothari Commission,

NFE 1986, Ramamurthy Commities 1992, Yushpal Report

1993, Last two NCFs, OCS report 2007

- - r
organization’ nnd as & ‘part of organization .
" telation between Schools and giher educational |
e zations: Teacher education insitution, State and|

2vel bodics (such as NCERT, '

FCTE, | S
Q‘.’-ﬁi, Py
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Learning ang Teaching

Unit-1 e
_-l____—-—____

MY Concepts related to Learning
. Lulming; Introduction 1 miiltiple views

ration in learning and s enhancemeng
* Analytica) understanding of relations: Learning and
Learning ang Modivation: Learning ang

Development:
| Intelize -

Linit-2

Theoretical perspectives on Learning

® Reflecting on the development of thearies on leamning:
Histarical perspective el =i

i - — T‘I'I:lm'n related (o Leaming: B:h!.h'lﬂl.l.l'ﬁl,cﬂﬂhmjli:.

19 Rict 31 e Information-processing  view,  Humanis 2

), sisrrares R HIRRER i, Social-constructivist _

it - Basic assumptions about leamers and lcaming

s j i . licahility for different hﬂ'ﬂuglsm:ms

T 3R siférm et e ey E:I:lﬂnu].r lkret b

Mers Reaforal # wereft e . understanding of the thearies
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r mru]ﬂg and Teach [ﬂi

: # Understanding multiple vi::_'s fior I&:‘T::E;mhmf
P, fwn—gfam v e - process: teacher centric, subject cen Ilnaml
", amgt, ';:'#ﬂf' o mﬁn;ﬁ:hﬁruiﬂnﬂlwnﬂmwlﬂgﬂ. il
sl ® w4 s “facilitator’, ‘co-leamer i =
o wfs-et) eftie o o Understaning Social-constructivist perspective o
teaching and its implications X )
& The idea of Creative Learning: Concept and s
# jcal implications. _ |
foarn % firp {rm wtE = e | e Creating Facilitative learning-tepching environrmnts;
i meajor points and concerns
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L ¢ Unit-4

|_Erh i @ e @ s Classroom processes and Learning Plan

T WiEn : g W, v e -
W, s a1 s e, S

] t?ia.-asrmun processes: Factors affecting ; major challenges;
limke management, Commaunication skills of teacher, role
. * of learners
wiiRRm # srpr mares | . Seating arrangements for various classroon practices

® Relating Classroom 1i ith :
g 4t b mm;;ac 1ces with Curriculum, pedagopy
® Critical understanding of mi achi }
taxonomy for classroom m;:::—tﬁ-: pociserigri-c
™ !hld:r:m‘ ding the concept of 'Learning plan’ replacing the
traditional lesson plan of classroom |m§hhgmp =

Unit-5
e .Erﬂu.g.'fhehi:gr:ﬂjrmmut: major issues
P R

realities of school |
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Language ACross the Curriculum
Unit-4

ff e Tl

: fafm :ﬂmm wEn o |, Meaning of [ an
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leaming léngu i .
& T B TS A | - trnd:mandingaﬁ:: knowl

g edge of | in learners;
HHAT T TR Language capital of lear phitdon. Lo 2

- ; : ge: With special reference
B RiGHe @ ear i vt g | Chomsky, Bruner, Pinget and Vygorsy e

Learners and their lan u A

~' ¥ ¥ & o, g, femy | @ How children leam 'ﬂﬂ;ﬁ; : Wit specia I |
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— Unit-2
- WiaHl Sl aEHR@T [ Context of languages and Multilingualism
A : » Language, dialect and script.

i il W e Wi afw fiwe @ | . Concept of Multilingualism: Multiingual parspective of

RIEELS India and Bihar .

v wrorifires wzd | » Social, Cultural and political context of language.

m 3l dresy & Sheae S| @ Relating Language with Identity, Power and Gender.
\ » Constitutional provisions reated to languages in India.
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Unit-3
Language in School Curriculum
= Language as a "subject and as a '!Imdlum' in schoaol
& wrm w1 e T wwen, sy | Role and importance of language in the curriculum:

= Place of mother language
.w whomn « Understanding the objectives of leaming languages:

i . creativity, sensitivity, skill development
e, s A .H:iﬂ;m:r instructien: suggestions of difference
commissions.

- P » Major issues about [anguages in classroom discourse;
i A Wi @ W NYE 9t 0| attitude towards multilingualism; Challenges of
i i ar fhe | teachers in teaching language subjects {with special

et (R o i s #) focus on Bihar)

i or ferer amt & om & it ame et i o SN B | e A & s s o etk @ el e
T T, A A o o &) s wn ) S Rl & sepn agn g e € s
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6 i ifire o o & Rl oremywad o wn @ e mn s o wiE, 290 @ i
[ SR W O | e n v wwen § O v fiwm f wmn  of et & w4 A o wie e
B8l gRien it w9 wue @ see o @ Ry g oo wd W wew e famrn @ vt
& | gt o s e v 8 e T A, HOS, W, I U e we R sl w
R P # oy orames W vevegd sen owmn &) e = P i o unas @ afse
I T, O, FaE Afw wierst of aftefs = o s anms # ) 51 ﬁmﬂﬂﬂ“m

—

ig : _iL (1995). Kaun Bhasha Kaun Boli. Sandarbh 13, 3743

RK. (1995). Multilingualism as a clissroom resource. In K. Heugh, A, Sie
_ . ; . grithn, & P. Ploddemann
al education for South Africa (pp. 3-7). Heinemann Educational Books.

& Kumar, §. (2001). Bhasha, boli aur samaj, Deshkal Publications,
O84) Bﬂu of the reader’s schema in comprehension, tearning and memory. In R.C.
& B.J. Tiemney (Eds.), Leaming toread in American schools: Basal readers and content
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C-6
s Gender, School and Society
fi FmﬁﬁmﬂﬂﬁwmﬂtmmﬂMW
whﬁaﬂwgﬂﬁﬂﬂmhﬂﬁﬂ#%ﬂmgﬂﬂ!lw
| AT T AT WINET P TR @ ware T et e e e
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TR FEATT B T WA @ Ay w e e o O wee § e w s e

HEH ¥ WiE TE wER g 5 fer @ s F wotofte s @ ool
g ¥ 8 A 9 A aded @ R o o dlvn o @ g a2 3 3 el
& ol A W A R T wem | ufhy W o el i o et
@ R T S AT E T gy U @ s sl A e @
X wm a4 W At afva o efddt @ e o ofvwsl © v e @ afd
I et EA A R A v men g oot @ qfiee & AR wee amn |

* Unit-1
TS 1 T Gender Issues: Key Concepts
Y feim & argemon » Concept of Gender and Sex )
. sy R s e, | @ Understanding Gender bias, gender stargéolyping and
cao ol gender EI‘I‘Ip-nwamlenluf i
frerfee uitie » Historical perspective B n India
'm ; o Gender and Paftriarchy
Unit-2

Gender and Socialization




Unit-4
famrere+a « Curriculum,
Gender and Education: Cu
g pedagogy and Teacher
culum: The question of gender
nd hidden curriculum; Analyzing
gas from the parspective

| » School and Currl
@ | sensitivity; gender a
& | school spaces and proces

of gender
« Gender in text and pedagogy: Analyzing the

fissroraren # dhoww : TR ender in textbooks and classroom
o e @R wher | Conicton of9

o # fver ) sjfivan « SR #| |, poie of Education for gender equality. Importance of

o gchooling giris Frd

et ud va TAETE | e Teacher: as an agent of change; gender sensitive

professional

-
- -

a. 1888 Socialization, E:I[Jcal.i-:-n and Women. Mehru Memorial Musaum and

Oub .. 2000 Anthropological Explerations in Gender: Intersecting Fields. Sage Publications:

g

4867, Women and Kinship; Comparative Perspectives on Gender in South and
Asia (New York: United Nations University Press)

8. 1999. What is Feminism: An Introduction to Feminist Theory. Sage: New Delhi

et al. 1887. ‘Introduction: The Concept of Gendar, Daedalus, Val. 116, No. 4,
i _: Gl_m‘ar. Politics, and Power (Fall): XXX

- 'Status of Muslim Women', Economic and Political Weekly, Vol. 29, No.

&1 T,

jod T, Jeg)

$. Inr @ﬂm Reflection on Womanhood', Daedalus, Vial.93, No.2, ;
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ndia. 1994.The Girl Child and the F

hild Development Delhi: HRD Ministry, co.or oo Research Study Department of

try, Government of India

-Mu:nnn, Ritu.. 2005. Educating Muslim Girls: A Comparison of Five Indian Cities

« 2010, "Cultare, State and Girls: An Educational Pe o y
LV No. 17 April 24 repective’ Economic and Political

3. 2013 Chocdi Bazar Mein Ladki. Rajkamal: New Delhi

fulsi. 2007.'Female Foeticide, Family Planning and State-Society Intersection in Indig” in

Zalel (ed.), Sex- Selective Abortion in India Delhi: Sage Publications

. Cecilia L. and Correll, Shelley J. 2004 “Unpacking the Gender System; A Theoretical
@ on Gender Beliefs and Social Relations'. Gender and Society, Vol. 18, No. 4 Aug,

-andace and Zimmerman, Don H, 1987, ‘Daing Gender', Gender and Society, Vol. 1, No, 2
151

c-8
Knowledge and Curriculum

Unit-1
I i Knowledge and Education
o iy a1 W | . Undeﬁmmlﬂiﬂn bebwesn education,
ot ey feemefi 20| and phil ¥- i
1 iz o ferse wferr | @ Basic Concepts in Philosophy of Education: teaching,
' . tradrdng,hamlngindm;tilmlnmmnf
A A e ature, growth and development; Concept o
information, hﬂHandulﬂImmhhunlnw
« Purpose of Education as a basic of knowledge:
Wi, % or information, materialistic or spiritual development;)
' il Mwmmmﬂ |
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Unit-2

Epistemology and Education

() ww et & dftw Rawa & fog SRl
e v ol R @ R @
-y § wed F
13 - (fman W), R W et #
| ®mamw ® wardim e (@ o o) m
. P o e & ol A R

ion: knowladge
logical Basis of Education :

'Fﬂﬁ?:':fg balinf, rationality; expariance and
awareness, values and ideals with referance to school

. ;‘:?i:uﬂnfulngy: Schools of thought (isms) and Indian
Philosophy _

- M;tnndghgi:_ﬂ Cptions in Education: -ﬁs_sumpﬁnna
about human nature; critique of behaviorism and its
three allermnatives. :

(&) Activity: With reference to Dewey's ideas on
leaming and Gandhi’s MaiTalim;

(b) Discovery: With reference to Montessori's
description of children's intellectual growth and
Dewey's concept of inquiry,

(c) Dialogue: With reference lo Plato (Allegory of the
Cava), the Upanishads{The MNachiketa-Yama
dialogua) and Buber's idea of a dialogue betwean
teacher and student ('l and Thou') along with a
discussion on the role of a teacher,

—FHILAE

Unit-3

Understanding Curr-iﬁLr_lurn

s Curriculum: Concept and importance: Clarity among
curriculum framework, curriculum, syllabus and

textbook

* Relation of knowledge and Curriculum: Philosophical

and sociological aspects.

» Curriculum determinants: Vision and objectives,
Criteria, knowledge categories, ideological stances,

o-cultural context of learmers, Nation and school
level determinants; factors of hidden curriculum

“Unit-4




Unit-5

L EL Y T — School : The Context of knowledge,
Curriculum and Education

* Knowledge and knowing in school: Forms, sites
A e (IA-was # qgam) and processes; paradigm shift.

W TR 2 A vt v wym| e Curriculum as key determinants of knowledge in
School,

g &% aee & ofdw & fien g | Linkage of Education with outside school

af alty foem - fivprares o) weg @ | SAPSMENCAs.

% o s Knowledge, Curriculum and Education: Role of
" leacher as a critical pedagogue.
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(3), 239-261.
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ing other peopla’s

. Power and pedagogy in educat

Sl subjects and academic disciplines. In A. Luke, A Woods, & K. Weir (Eds.),
'n and equity: A primer and model. Routledge.

(2004). m and education. Courier Dover Fublications.

Eim::mn Child and the Curriculum. Chicago: The University of Chicago Press

-['IJB‘.IE}. Tha School and Society. The Univarsity of Ghicago Press

ohit (2006) Shiksha Aur Samajh Haryana: Aadhar Prakashan
b

st LK (1994). Rabindranath Tagore: Pioneer in Education. Delhi: Sahitya Chayan

:-._;_ g08). Pedagegy of freedom. Ethics, democracy, and civic COUrage. Rowrran & Litllefield.

re, P. {2000). Pedagogy of the oppressed. Continuum
Hanh, Thichihat, 2013 Peace of Mind.:Becoming Fully Present. Bantam Press.

n, D. (1887). Science cumriculum change in Victenan England: A case study of the science of

p things. In I. Goodson (Ed.), Intemational perspectives in curriculurm history. Croom Helm.
_ﬂ- '

an (1973). Deschooling Society, Penguin Books.

e .
5 =‘_'=n:'- .. (1992). Education and the Significance of Life. India: Krnshnamurti Foundation India.

i, R
ishnamurti, J. (1992). Education and world peace. In Social responsibility. Krishnamuri
abian A "

Ly [l
E {15‘53}. Raj Samaj Aur Shiksha, Mew Delhi, Raj Kamal Prakahsan.

. (1998). Shaikshik Gyan Aur Varchasv. Delhi: Granthshilpi
. What is Worth Teaching? Delhi: Orient Longman
. The Upanishads. England: Penguin
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. C-9
B Asg:ess ment and Learning
X [ nit-1 1 .'. :
i Baszics of Assessment _! i

® Basic Concepis: assessment, evaluation
measurement, lasi examination, formalive &
Surmmative evaluation, Continueous and comprahenss
Bssessmen! mandated under RTE, ang grading

* Purpese of assessmaent in different paradigms:
(a) behavigurist (with its Fmiled view on lsaming
behaviour), (b} constructivisy paradigm a
(c) socio-culturalist paradigm, distinction batwesn
assessment of leaming’ and ‘assassmient far 1
assessment as a basis for taking pedapogic

Unit-2 o
Analyzing existing practices of Assessment |

* A critical review of current evaluation practices
their assumptions about leaming and davelopment;
examination for sefieclion or ngjection; rola of
examinations In maintaining secial and cultu

Examination-griven i

| hierarchy; impact of e

o



peers, by tnadur m'nnﬁuh’n_ !
student portfolios and d
portfolio awmsmnt.,w -

activities for assessmeant 1 ¥
« Dimensions and levels of wﬁ'u.

conceptual development, recall of
concepts, application of specific skills,
solving; application of learing to d e
new situations. .
« Assessment of meaning-making propen:
abstraction of ideas from experient
identifying links and relationships;
analysis and reflection, originality and |
flexibility.

oo ‘__'ﬁit_—i 1

| Assessment in Classroon .

'« Feedback a5 an essential component of}

| assessmant; types of teacher f&&dbﬂul:_ il

| and oral), feedback 1o students and feed
parents, peers’ feedback, scores, gra

| gualitative descriptions,

{» Developing and maintaining a oo z
learmer pm—fle challanges ufasmamut

Suggested readings:

Deshpande, .. Examining the Examination System Economic & Palitical Wieekly, Apil
Vol 0K, Mo 16

Mawani, D (2015}, Re-thinking Assesaments in Schools, Economic & WM
L. No. 3.

Mawani, D (2012}, Continuously and comprehensively evaliating chilkdren, Economic |
Weekly, Vol XLV, Jan 12, 2013

NCERT(2007) Natienal Fogus Group Paper on Examination Reforms
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| A. (2000). The role of assessment in 5 keaming culture. Educational Researcher

shack and evaluation in Sanctuary Schools pr Sudha Prem
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5). Fomative assessment - an optimistic but incom lete vision, Assessment i
ciples, Policy & Practice, 22(1). X e i

L P. (1979). Assessment, schocls and society. Lendon, USA: Methuen & Co,
ol F
:;:1“ (1889), Attitudes of students, parents and gd

_ ucators foward repeating a grade. In
! _a. M.L. Smith {Ieds-}. Flunking grades: Research and policies on retention. Londan:

L. (2013). Classroom assessment in the context of learning theory and research. In
(Ed.), Sage handbook of research an classroom assessment. California, USA:

ing, J., & Maxwell, G. S (1983). Contextualizing Authentic Assessment. Assessment in
SN Frinciples, Policies and Practices, 6(2),
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c-10

Creating an Inclusive School
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Unit-1
renrern an femfe Concept of Special needs and Inclusion
gesl’ WY TEE mq':rl_ gisTe, | » Understanding mr:r_t:aa: concapt, iypes (disability as
(it @ sy & g A R | a dimension of diversity)

» Dizability a5 @ social construct, ::Ia_s-siﬁ-:nli'_:m of
disability and its educational implications:
{a) Sensory Impaiment (Hearing Impglma_ni, "f"q_ual
Impairment and Deaf Blind); {b) Cognitive Disabiities.
(Autism Spectrum Disorder, Intelleciual Disability and
Spacific Leaming Disablity); (c) Physical Disabilities:
(cerebral palsy and lo¢o maotor)

# Philosophy of inclusion with special referonce o
children wilh disabilities: (Discussion on Inclesive
education as the best altemative across all levels and
categories of disabilities); The significance of the
pasitioning of special schools and inclusive schools in
the education of children with disabiMies; The language
of inclusion- pulting pecple first rather than the
dizability a peréon may have)

# Process of inclusion: Concerns and issues across
disabilties, Contestualization of inclusion for diverse
learners;, Modification of curriculum including
assessmant; Universal design for teaching learning
process, Reasonable accommadations: Instructional
adaptations

. Unit-2
et | Towards Inclusion: Paradigm and policy
perspectives
| = Histerical

perspective and contemporary trends:
Journey from charity , medical, social towards humrian
fights based model; Succession from segregation,|

and inclusion
€ of Students with Disab
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Unit-3
Inclusive practices in Classrooms

 Schoel readiness (infrastiuctural including technolo-
gies, pedagogical and  attitudinal) for addressing the
diverse needs of children with disabilities

* Role of Teachers (both regular and special)

= Pedagogical strategies: cooperative learning
stralegies in the classroom, peer tutoring, social
learning, buddy system, reflactive teaching,
multisensary and multidisciplinary approach

- » Supportive services required for meeting special needs
in schoal and collaboration required for meeting
special needs in the classroom: general teacher,
special teacher, speech therapist, occupational
therapist, child and clinical psychologist and other
cutsourced experts, family, multi disciplinary team
{along with child in the decision making process)

« Collaboration between teacher and special educator,

- parents, outsourced experts, students and others as

L a conlinuous process =
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ol
Course Title Marks
o Practicum | Theory | Total
T Reading and Reflection on Texts | 17 year 10 a0 | 50
| Drama and Art in Education 1% year | 10 40 | 50
[ Critical Understanding of ICT 1% year 10 40 | 50
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Unit-2

Modern and Contempora Literature

-':II- 'mm mmmw (iteratures "d’“:rh have mﬂil-ﬂdlhl h
W & R fien & '?I a 'ﬂ'lhi’ of education mgnll‘bgm“:.‘_ The unil contains literatu

mrn Tm & ga gen A ffe
semlirs el % snftet| that i will provide an enriched space for reflection.

wm &) z@ feen # Prefaftm| following literares are identified as key readings
E e o mm & | = 'Shikshak' by Binova Bhave .
| m Wﬁ? i « "Shiksha aur Jeevan Mulya' by Prof, D.S. Kothari

vt e g o P i ot | @ ‘Shiksha ka Uddeshya' by Mahadevi Verma
| e e T = Wt

T YR BT A YT @ 3
oz e g <P g an s ) | gaysharata: Rashtriya Dhyey ya Shaikshik Maapdand|

] » 5. 3w BN = G www TR

This unit is related to read some modern an

from different languages and socio-cultural contexts,

» Excerpts from "Ragdarbari by Shrilal Shukl
= ‘Abhimanyu ki Shiksha® from 'Churi Bazaar mein Ladaki
written by Krishna Kumar

by Prof. Anil Sadgopal
» ‘Taleem' story written by Avdhesh Preat

' sy o s sy » 'Murdahiya' written by Tulsiram
e amw g o e « 'Ek School ka Bayan' by Dr. Gyandeo Mani Tripathi
3 e o e m » 'Kya kahate haln Savaal by Birender Singh Rawat
e 2t i oy P w v o v W AT : =
PR ey The davelopment of confemporany lferaturas is Kmitiess.
_:“ ﬂﬁmnhmuﬂr!m Thersfors, besides these key readings, thers is a
” St & afre #1 e ﬁau;i:?m%admanymmwmntanm:}rkm:
AR A b
fiv ot ey wnE o Ty @ o e i wee w0 &) wend Fae el w T o &, o e
T afte e & fe-fie gl o) e fednfn)
— - Unit-3
e ] Local Literature (Bhojpuri)
o god fen @ 49 @ W war | This unit is focused on collecting and reading local
3 77 sty &, o Prefaflee ¢ | eratures related to education and its issues.
Bl The literatures can be :
Pl wta
i 4 « local stories
e LA » folktales
o » folkk songs
_______ pETiIE » |ife stories

e fhe
L

ez | tioned Iiteratures at its level with the help of the traine

- The institution will make a collection of above man-

will search the local litera-
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EPC.2
Drama and Art in Educalinn

Unit-1
WX T @ Wy A e Drama as Performing Art
:"‘F:ﬂmrﬂmmah e % gw e | @ Understanding the concept of Drama and its
_mwm$mﬁ relevance for Education
R B i - ) o W, AR » Drama as a pedagogy
: m‘“m E @1 fmfor . -”Drganlzing Drama: preparatory activities and
; 'E*W{MW : | resources, dramatic society
T - T, Wz, wfes, v, #a | « Forms of Drama: Solo, group

» Playing Drama: Story, dialogue, characters,
Oy -.-:_ decoration of floor, lighting, creating
- d :"rt.;_,rr,.:_ . !.'

e,
Wiy ln.Tﬂ;-rjh.a'dhr ians.
ige of Indian and regional drama
FURE |t L
' 1a in learners
e e k. 0

R A
i) TiRd




e S o

S Umit-2
g & gy fhey Visual Arts and Crafts
| = =¥ = v fireg o wwe o e o e Understanding visual Ans and Crafts with their
T N relevance for Education
s Visual Arts and Crafts as pedagogy

» 570 B U9 e o o @ w9 4 : .
e TYn mE UE i — ﬁ-’-‘ﬁﬁﬂ & Visual Ans and Crafis; different forms, basic resources
z i and their use
HHEN T T I ;
| o dnilfi jﬂ:na it firea 1IT'I-IH‘l X o #» Knowledge of Indian Craft Tradilions and regional folk
| I T L S| ofi] -1 ars
| ® TR g W, Al 00 S ) o Knowledge of Indian Conternporary Visual Arts & Crafts
[' WA and Artisls,

o Pt & gvm w0 od fvew @) diomfien |« Appreciating visual arts and crafts in learners
| E T8 #« Review and assessment of visual arts and crafts.
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| Unit-3 RS
@—m wftrma sty fiers @ qfter | Art-aided Learning and role of a teacher

o e o B! weamat & ww gera | @ Integrating Drama with School Curriculum
s Integrating Arts and Crafts with Scheol Curriculum

* TF T 07 v 1 Rroreed orggo @
T 8 = Visualizing School and Classroom as a space for art
e R — Eyor e aided learning
'$ i ® e T W = Preparation of teacher for ant aided learning
o T M R & fay finre o e
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_ EPC.3
Critical Llnderstanding of ICT
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Unit-1 |
HET T wUw awee) (G Hd) @ Introduction to Information & Communication
_uftay Technology (ICT)
T TuTe e . # Concepts of ICT and its relevance for education
. MET:M + m{-::;ﬂﬂ} ® Aims and Dbj&::th'es of National Policy on Information

I i I
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TR # e AN & vt o * Types of ICT resources and their utifty in schools:
L]

audio-visual and computer media _
*SRMA W B v mur Rure 4 ® Challenges of Integrating ICT in School; the scenario
maﬁrﬂm:m—ﬁ@m[ﬂm—w of schools in Bihar
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g Audio-Visual and Computer media
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]_simple knowledge of hardwares: simple knowledge |
of the function of desktop and memory: word process.
ing, use of power point, excel, spreadsheet, paint:
meaning of file, document. soft copy, etc.
= Computer as a learning tool: making own email ID,
sending emails; Effective browsing of the internet for
selecting relevant infarmation; Downloading relevant
material, online forms filling: general Introduction to
E-learning, Mobile-learning, Wikipedia, On-line
learning, Massive Open Online Courses

¢ Competencies in handling educational softwares in
teaching-learning process

Unit-3 - |

AN wwhla wer 2 vee

‘l.-"isualizirlg ICT-Supported classroom
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= Utility in preparing learning plans

# Use of audie-visual materials for making classroom
learning more interesting and easy

» Developing PPT slide show for classroam UseE

* Generating subject-related demonstrations using
computer software

» Enabling students to plan and execute projects
(using computer based research)

» Group learning through ICT: Participation in web
groups, creation of ‘blogs’, sccial networking sites,
common messaging apps

» Understanding the subject specific utility of ICT
materials = .

‘= Innovative usage of technology: Some case studies
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EPC-4
Understanding the Self
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Unit-1
| 1 a3 guet siftor @ way Understanding Self and its relation to Identity
o W BN IR F Wi e e % | e Understanding the concept of self and its relation with
e i entity; Concept of personal, Social and professional
 Self; Understating of muttiple identities: the context
erstand nal beliefs.
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__ bk i:_qnllpﬁt_h:_an_ﬂself in Teachers

Awareness of ane's own shifting identities as student
adult and student-teacher.
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Unit-2

Reflection on ona's
teacher and itg rolg

wfianT |
o el & 20 oty it )

THH wiET wen

® Major factors affecti

own aspirations in bacoming a
in identity formation,
ng teachers’ self and identity
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EoCio-cultural, palit
Teachar Education

Creating case narratives of teachers and reflecting on|

them,

cal, economical context- Rola of
Programmes.

* Knowledge and
= Teachers auton

Practice of professional ethics.
oy © Significance of an identity
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developmeant

* Visualizing an enriching spaca for the development of

teacher's identity,

—

Unit-3

Teachers' Self and Leadership Quality

mmmwmmqﬁﬁ%
W |

* Concept of Leadership: Basic theories and decision
making in schoals,

* ldea of Democratic and Distributive ieadership in the
schoals; effective leadership skills.

* Leadership style and it impact an Teachers' self and
role in school,
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Courses related to Subject and Pedagogy

Course Course Marks
Code Title Intermal  Extermal Tostal
C-5 Understanding Disciplines and Subjects | 1" year 10 40 30
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Course Course Marks
Code _ Title Internal  External | Total
C-7a_ |Pe of School Subject- Part | 1* year 10 40 50
C-7b__| Pedagogy of School Subject- Part 11 year 10 40 50 |
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Alms :

Ta e . di o g . :
- -.Dmdi::i::mq?:t FFIE;L.r\:.m“J“IB of the nature af ocial Sciences, both of individual diciplines
:Tudf B socinl Sciences, ang also of Social Sciences asan integrated! interdisciplinary area of
: 1T‘§ :r::l.l:;rc F1l -.:;"-n t-:rr:ual-: undw:ﬂ:ndlug of the processes of g aching and leaming Social 5ciences:
€ Student leachers cxamine the prevailing pedagogie : 5 ! e
2 agogical practices in classrooms criticall
and to reflect on the d#b’il’fll Uhi'll'lj__l..:-g_ ki HOg Pract i i Y
. .,_![I':‘ a-:gm]rc Fha.-l|lsl-:.- knowledge and skills to analyse and transact the Social Sciences curriculum
cClhively fo awWing “Id'l'rlll'lrmg leachin learning straie r -
e ] L ralegics e il enjoyable and
relevant for lifie. & E slralegies in order to make it enjoy
* To sensitise and equip student teachers 1o handle social issues and concerns in a respansible
manner, eg., pn:s_q:n-aunr_. of the snvironment, disaster management, promoting inclusive
education, preventing social exclusion of children coming from socially and economically
deprived backgrounds, and saving fast depleting natural resources (water, mincrals, fossil fuels
et ).

z __ PC; Peda %;«_u!‘_Sucial Sciences : =
S ORI Tie Chutext o Socinl Screnies: TS SR T LT

* Distinguishing between Natural and Socul Sciences

* Social Sciences: Concept of Social Science and Social Studies and major Social Sciences
disciplines in Schools: Cross Cultyral Perspectives and Issues in Social Science

* Aims and objectives of teaching Social Science at secondary level

* Social Sciences: Uniqueness of disciplines | interdisciplinarity; multiple perspectives/pluzality
of approaches for consiructing explanations and argumenis,

* People as resource: The significance of oral data,
* Types of Primary and Secondary Sources: Data from field, textual materials, journals

MAagazines, newspapers, efe,
# Using the library for secondary sources and reference material, such as dictionaries and

encyclopaedias. _ :
* Various teaching aids: Using atlas as a resource for Social Sciences: maps, diagrams, globe,
charts, models, graphs, Audi ‘I'.'Illla;ids, CD-Rom, mullimedia, intemer.
* Importance of excursion in Social Sciences

| syslinglon and
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[ Unit-5 " Inter-Disciplinurity in Social Sciences . o
» Geography and Economics: Transport and communication in a fegion — #Ssessing <Hment
position with reference 1o development needs

= History and Civics: Socio-political systems

= Economics and History: Agrarian change in Inding Industrialisation in India

= History and Geography: Migmtion of people in o parficular region—past and present trends
= Civics and Creography: Sharing resources between regions/states and nations (e.g. water) .

* Economics and Civics: Family budget and impact of change in prices of essential

[ commeditics.
Suggested Readings:
Batra, P. (Ed 2010). Social Science Leamning in Schoaols: Perspective and Challenges. Sage Publica-
tigng India Pvi. Ltd, New Delhi.

Bining, A.C. &Bining, D.H.( 1852), Teaching u;:-:u:ial

Fublishing Co. Lid. Bombay.
Crotty, M., (1998), The foundations of social research: Meaning and perspective in the research

process, London: Sage Publication.

#ludies in secondary schools, Tata McGraw Hill

Eﬂgnr, B.W. &Stanely {1958), Teaching social studies in high schoel, Heath and company, Boston -

Gallanvan&Koitler, Ellien (2008), Secrets to sucoess for social
Publication, Thousand Oaks, CA 81320,

George, A, M. &Madan, A (2009).
Lid. New Dathi. J

studies teachers, Crowin Prm':. Saga

Teaching Social Sciance in Schools. Sage Publications India Pvt.
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Misra, Salil and Ranjan, Ashish (2012}, Teaching of Social Sciences: History,Context and Challenges
in VandanaSaxena (ed.) Ny riuring the Expert Within Pearson, New Dalhi

NCGERT (2008). Pagi

tion Paper by Natio nal Fecus Group on Teaching of Social Sciences. NCERT
Mew Dalhi

Popper, Kar. (1871) The Open Socioly and #s Enamies Prin

ceton University Prass,
UNESCO {2013). World Social Sclance Repon

Wagner, P. (1939), The Twantiath Canlury - the Lentury of th Secial Sciences? World Soclal Seience
Repart.

Wallerstein, I, et al, (1996). Cpen The Social Sciences: Report of the Gulberkian commission on tha
Restructuring of the Sacial Sclences. Vistaar Publications, New Delhi.

Webb, Keith (1995). An Intreduction to problems in the philosophy of social soiences, Pinter, Londaon,
New York,

Winch,Peter (1958). The idea of a Secial Seience and its rélation to Philosophy Routledge and Kegan
Paul, London, New York: Humanities Pregs

Zevin, J., (2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publich.
ers, Londaon,

PC: Pedagogy of Geography

ctive and Development.
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hods: Questioning; Collaborative sirategies; Uames, simulations and role plays; Problem-
g and decision-making; Interactive verbal leaming Experiential lcarning through
gs, experiments; Investigative field visits based on students' own interests. with
r's support as facilitator; Engapement with ‘places” al an emotional or sensory level
niques: Using textbooks and atlas as a part of oral lessons, non-oral waorking lessons;
medium and large scale maps; using pictures, photographs, satdlite imagerics and perial
ographs: using audio-visual aids, CDss, multimedia and internet; case study approach.
| » Leamning Plan for Geography: Nature and Structure

‘s Evaluafion & Assessment Modes: formative-summative  evaluation, Continuous and
e ' ve Evaluation Progrimme, Self-assessment, Peer assessment, Group assessment,
_Learners’ profile, Open-book exams, Leamers” portfolio.

'ﬂw Readings:
; e g. D. and T. V. Savage (1994) Secondary ed ueation, Macmillan, New York.
- Arar & Awasthy (2003), Palitical theory, Haranand Publication Pvt, Lid. Bew Dalhi,

" Digumarti B.R. & Basha S.A, Methods of Teaching Geography, Discovery Publishing House, N.

SK., Advanced Gungl:apm teaching, Bock Enclave, Jaipur.
y K {1888), Teaching and learning elementary secial studies, Boston: Allyn and Bacon.
2  Metcal (1968), Teaching high school social studies, Harper & Row Publishers. New York,
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sain Majid, Ed. Methedology of Gecgraphy
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socal stades in middle and secondary schoos, Enghe
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D. Source Book for Geography Teaching, Long-mans.

Peter (1858), The Idea of a Social Science and its relation to Phil
3 osophy by, Pub.- Routiedge
gan Paul, London, Mew York: Humanities Press.

.» Modern Teaching of Geography, Anmaol Publication, M. Delhi,

awvin,J. (2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publishers,

PC: Pedagogy runl"I-hs'tnnr}fr
ry: Principles and Practices ; v e bt
| Conceptual basis of history as a discipline, h|smr1ca.'| S0U
Pl o > 0 i, i
1= Philmusﬂ:wnf history- Speculative, Analytic, The end of history- the post modernist challenge.
. Hmdmd importance of history at school level.
‘1 of History with other social and natural sciences.
gm Principles and Approaches for the construction and thematic organization of History
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vation of SI{IIIE re]nlmg to primary and sﬂmndar} data; GMMlng Coins, ln.'rmpt:nm (ir
le), the material remains of the past and visuals; Helping children to read passages from
v sources; Thinking about what all these sources might.or might not reveal; Learning o
niﬁm]];r and to argue; Observing how arguments have been made in the standard
,ﬁ purces and how these muster facts and evidences; Helping children to develop oral

en expression: Importance of excursion in developing skills in History

and between opinion, bias and perspective; Evidence-based History
wnmmdﬂmmuﬂnmnmnfmﬂw Thinking in tams of problems for

m.m.g School Hutmy Interactive, constructivist and critical
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:tli'ﬂ Phillips, Robert (2004) Issues in History Teaching, Routisdge Falmer London
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E. H. (1861). What is History, University of Cambridge and Penguin, India. {Also availabls jn
5 |lihaaskyahal Published by McMillan)

ana (1989). Subaltem as Perspective in Ranajit Guhaled.)Subaltem Studies No.6 Writings on
#Asian History and Soclety, Oxford University Press,London

BKottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage
Thousand Oaks, CA 91320, ]
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« Salil and Ranjan, Ashish (2012), Teaching of Social Sciences: History Context and Challenges
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Har, Jayashree (2010).Bayond Retention-Meaningful Assessment in Social Science

2015), Re-thinking Assessments in Schools, Economic® Political Weekly,Jan 17, Vol
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 (2005), Teaching of History- The Paedo Centric Approach, Kanishka Publishers, New

(2002), Reflective Teaching of History, 1118, Conti ies, In Reflective Prac-
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PC: 202y of Civics

1} ﬂf 3 a u
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and importance of Civics & school level,

-al appraisal of existing curriculum of Civies and text book at school level,

T N

: [l 1 Challen ||'.".'I.'I|-: ':'-.."'."':- |
Tuction of knowledge and process of knowledge gencration Civies.
ICERLg mmmm&iﬂﬁ“iﬁﬁ
itical pedagopy in Civics
sevetopment of Teacher as a Ref]
eaching Civics to the leamers wi

ective Practitioner and 3 Reseancher
th special needs (differently abled and gifted).

| ® Aims and objectives of teaching Civics in a Democratic Country,

-tﬂpﬂna:lm of teaching Civics: Inductive, Deductive, Interdisciplinary and Constructivist
| = Methods of Teaching Civics: story telling, lecture, question-answer, discussion, text-book;
: prnhl:m solving, project, source, activity methods, observation, excursion, dramatization,
+| cumrent events, community recourses, mass media

| = Material and Aids for Teaching- Leaming Processes: Typologies and Justification,

| * Leaming Plan for Civics: Nature and Structure
| * Evaluation & Asscssment Modes: Formative-Summative Evaluation, Continuous and
| Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
| Leamers® profile, Open-book exams, |earmers' portfolio,

| » Appli cation of ICT in a Civics classroom

uggested Readings:

Arora, P (2014). Exploring the Science of Society. Joural of Indian Education. NCERT, New Delhi.

e m——

A.C. & Bining, D.H.( 1932), Teaching of political science in secondary schools, Tata McGraw
'M{IM.WMIM in high school, Heath and company, Boston

n A (2009) Teaching Socis Science i Schoos. Sage
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* Meaning, nature and scope of Economics
:I‘-ll » Need and importance of teaching Economics ar schools (Secondary and Senior Secondary
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L Ti'Rﬁﬂiunﬂﬁp and sharing of Economics with other disciplines and its role and position in
- | constituting inter-disciplinarily.
L= Economics teaching at micro and macro level,
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Economics at school (Secondary and Senior
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dagooy of Commerce

understanding of pedagogical processes and critical issucs related to the teaching-
students appreciate the relevance of studying Commerce at senior secondary level.
s & national and intemnational perspective through comparative analysis of curricula.
students to become effective teachers of Commerce. o
] the students for leadership roles in schools and other educational institutions.

et them 1o research and exploration in the ficld of teaching of Commerce.

eation: Tssues and Concerns o0 Sl LA
evolution as an area of study.
ation of knowledge in Commerce: Understanding the role of Rescarch, Role of Business
utions, Legal dimensions, Trade practices and Industry.

I ionship of Commerce with other disciplines such as History, Geography, Law,
| Psychology, Sociology and Economics.
- = Commeree Education in everyday life,

| =2 Comnplerce Curriculum: Tssues and Concerns R T ¢ e ]
| ® Place of Commerce in school curriculum.

t‘ = Aims, objectives of teaching Commerce

fure of Commerce curriculum.

nkation of content in Commere:

licy perspectives,

finalyses of commerce syllabus: focusing on their structure and oreanization of content.
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ﬁ" 1;:::& mm wﬁmﬁﬁ;ﬁ sessiors, Project and Problem solving,

. s s#:]m‘ti-unlmm mf!ncmm Unit plans and Leaming plans.

CTin mmm mﬁy.m‘mm and  techniques; E-commerce,

dagogi m&mEhMMan and  culturally  responsive
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iti i i its i ith societ
elop a critical understanding about the n.ulmtnl’sumn:mdﬂ;mtcrt‘a::m_ i
velop an understanding about the nature of science curriculum and its transactional

quine l conceptual understanding of the processes in leaming of science and pedagogical

2lop competencies in assessment of leaming in science

ddress the major concems relating to science education ‘

* To acquaint with need and processes for professional development and become a reflective
- practioner in science education

® Aims of teaching Science: Objectives of teaching as sccondary and senior secondary level,
# Science Education in the context of India: policy perspedtives

& Mature of curriculu in Sci neral principles of curriculum construction in Science,
organization of content in sciene curriculurm, integrated approach o teaching of science;

* National and International perspectives in science curriculum frameworks:

* Analysis of existing school science curriculum and science textbooks:

i Curriculum evaluation: observation of science related processes in schools,
h i T S N

] teaching of science, constructivist approach to teaching
Scic : and misconceptions of learners in science,

king Skills in Science; development of inquirey skills, inductive, deductive logic and

‘oblem solving skills

[ -.r..

-:. 3
'-C!;‘" E‘

i : : in science, creative expressions in science,
jJects, science fairs and field visits, science clubs,

ing Leaming plan for Science: Nature and structure
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sdge in chemistry.
_ﬁmﬁ:}fh socio-cultural and historical perspective with focus on societal issues and
eoncems which relate to the role of Chemistry in socicty.

| = Contemporary curriculum and sylabus of Chemistry.

- lﬂ:hpg lnd demonstration of activitics in Chemistry.
in daily life of the leamers and its utility for enriching classroom leaming.
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* Understanding contemporary issues in relation to Bialogy.
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Mathematics: An Introduction

aning, significance and nature of Mathematics.

iematisation and it domains with reference to children, community and school.

and misconception; children mathematisation and school.

20gic implications of history of mathematics and some research articles/papers.
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: hematics and folk Mathematics in the context of socio cultural underpinnings of

and situation based activities

lical kit, mathematical comer, Mathematical laboratory.

building/space, monuments as leaming aids,

S (individual and group) coneept, planning , enactment and organization

and possibilities of recreational and learning without burden in Mithematics learning:
matical club, puzzles, games and magic squares.

=5 and possibilities of contextualizing leaming-teaching Mat hematics

ematics teacher: qualities and belongings

oneept, principles and new trends in planning of pedagogic process and actions/strategies
Cuuhmmg plan for content/content points and activity

& Constructing temporal plan and SHEEICE-

a4

' Concept and issucs
viogem trends of evaluation in school Mathematics
| = Continuous and comprehensive evaluation: Concept and tools
neept, 1565 and remedies of erring and deviations in the learning-
ichievement test: construction, conduction and report-writing
10stic test and remedial teaching
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nent of and for Mathematics Learning TR
of measurement, assessment and evaluation in the context of school

teaching of mathematics
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PC: Pedagogy of English
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- PC: Pedagogy of Bengali
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2 # The place and importance of the mother tongue in life and education.

| » Aims and objectives of teaching the mother tongue.
- | * Principles and methods to be followed in different school stages for Bengali teaching.

| * Need for professional orientation of a teacher in Bengali
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PC: Pedagugy of Urdu
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nguage- its meaning and functions. The role uf mother-tongue in the sducation of a child. .'
i fhﬂhrmm of Urdu language and its universal significance- the cultural, practical, literary
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and objectives of Teaching Urdu as mother-tongue,

e principles of the development of curriculum with special reference to Urdu.

1]:{31:: of Urdu in school curriculum with special reference to B.S.E.B.

elopment of Urdu language in India with special focus on Bihar
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* The concept and inherent assumptions of Basic Education;
= Basic Education System: Backdrop and it
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Unit-3 :

The Principle of Correlation and its peda-
gogical aspects

]

» Correlation with productive activity

= Correlation with the physical environment
» Correlation with the social environment

» Correlation with children’s experiences

—

Unit-4

Basic Education: Curriculum, School and Teacher

. |# The curriculum of Basic Education. Analysis and

review, Comparitive understanding with the general
school curriculum;
» Nature of Aszsessment in the curnculum of Basie
Education
» Curriculum of Basic Education for contemporary
scenario: Objectives, struclure and process of
knowledge generation
» Basic Schools: Organizational set up, infrastructure,
functioning, routine work, relation with community
Teachers for Basic Education: Expectations and
professional preparation
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I Unit-1

R ki I Understanding Health

7] : SIEITRE, i Tafell 19 | » Health: Concept, importance and related factors.
{ B ﬁmmm » Health needs of children and adolescents.
e 4 wy| ® Food and Nutrition: Food habits, Timing of focd,
;@ 3 S, Nutrients and their functions, Practices related to food
we w1 @, W9 @ pygiene, Malnutrition including obesity .
, e, 3% % 5t | « Common health problems and diseases: Caus
£ o prevention and cure, immunizaticn and first aid,
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Unit-2

Yoga and Ph}-nlc:i Education

yogasanas, kriyas and pranayams.

« Ingrating Yoga in schoal and classroom p

s Physical Education: Concept and components
physical exercises, relaled indigenous kn '
policy perspectives :“’Idg-.

organizations), physical education programmesg

i| « Yoga: meaning and importance of yoga, p—“—-..__',.

« Role of institutions (school, family, media ang sports|

Unit-3

Games and sporits

: |w Athletics, games, rhythmic activitias, gymnastics

= Different types of Games and Sports and their
imporance for each learmer

# Organization of games and sports: undérstanding rules|

and regulaticns; Planning and management

» About Olympics, Commanweath and Mational games
about the state level sports events and authorities

Unit-4

Health, Yoga and Physical Education:
Curriculum, School and Teacher

* Health, Yoga and Physical Education: A critical

analysis of school curmiculum; Integrated curmcl
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C-11 ()
Guidance and Counselling

g gapyf

T B 2w f iy o

S 5 S 0 e 61 o e R
' Wﬂq'ﬁﬁﬂﬁ'f?ﬁ?ﬁ‘:ﬂﬁimﬁrﬁ'q:rﬁma%qmmemﬁm ®
o vt w5 on v £ v Yortahe il s <

' & | it A v o & B e it @

T ‘ﬂ‘ﬁﬂﬁﬂﬂﬁﬁm&ﬁmﬂ&mﬁﬂmﬁmlﬁmw Hﬁaﬂﬂ?ﬂﬁlmimeﬁ#.
:ﬁﬂﬂaﬂ%ﬂmﬁmangmaaxnmMa;z*hﬂwﬂwm*ﬁmm
=T ﬁﬁmﬁﬁﬁmﬁ:ﬁﬂ%wmmﬁm;%ﬁ'wﬁ!& s
LG Iﬁiﬁﬂmﬁﬁmdﬂﬂﬂfﬁ!{??&HMWWWME;EWW;MH;H:E

; %nﬁqﬂﬂmﬂﬁﬁia?iﬁmﬂaﬁ#mfﬂmﬁﬁaﬂﬂmﬁmtlwﬁﬁ
W R A e 3 i & s o we weergel often 8 aEe we e @ e
&) e @ o @ Ran o wc i e el @ fy T wee &
T 40 Feret & ol o fvas 2t & & 8 o= = e 4 sefem, fers @ 9 o8 w9
apfeya m wwre &1 w1 B v a0 ool e fae i w2 amreemm
srfefr afe wrrd @ wfn Agias @ anaefle w9 ¥ W e @ aT # s
% w1 B & fog W wu A e T
e Unit-1
. =mpfeeia @ gfaE wem Fundamentals of Guidance
STrEE ; SrEOn, Wi G snaTdE | @ Concept, nature and need of guidance.

" < Rz » Objectives and principles of guidance.

; __E.h!l_ o far « Types of Guidance: Educational, Vocational and

ﬁ_m : Aferes, BEA® W parconal
, « s5ues and problems of guidance in studenls.

Unit-2

Fundamentals of Counselli
and Need of Counseling

« Concept, Nature
« Difference between Guidance and Counseling
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Unit-3 —

Techniques in Guidance and c“”"E:ITIE_-'

. ' |» Tools used in guidance: Observation, Questicnnairg

I, Gimare R, e :l:fj;du!al record, Cumulative record, Interview, Canel

*"_H Tl » Methods of counsalling: Directive, Non-Directive

I : P, sfdwmens, | Eclectic. Y
e # Understanding the procedures of counselling.

= Guidance and Counselling for childran with spegia
needs.

= ~ Unit-4

Hifed # wrfeefa v wwenf 9w |Guidance and Counselling Services at Schog]

;.,, # Anfets ua gyt it (e Organizing Guidance and Gaunsalia.ém
T o, e ve oo @) school: Planning, execution and follow-up

- = Role of counsellor and teachers in organizing

' : guidance services
m“mm Iﬂilﬁil # Career guidance services, Career Infarmation

i ‘m m'h#" i”ﬁl';'. EA T LI 5 Rl Centre, Youth Centres , Gareer Bulletin

B Iﬂ&;’?ﬂﬁ?‘!&mﬂﬁ Ill:lr Aﬂﬂ]esﬂﬂﬂtﬁ' Tmil'png r'r'll-:l."ilJE.l fﬂ'r Faclfltah}r‘s, TEEII:hBﬁ-

Interventions for Adolescent I¢entity Development, New Delhi: Sage.
i:"'-'l'_ chology for Living: Adjustment, Growth and Behaviour Today. (Sthed.). New
J). PSyehology. (3rd ed.). New Delhi: Prentice Hall
mﬁkﬂﬂr Personal Adjustment. New York: McGraw Hill
e ygiene for Classroom Teachers. New York: McGraw Hil.

M. {Eds).(1899). Guidance and Counselling, Vol I: A Theoretical Perspec-

- (Eds). (1999). Guidance and Counselling, Vo, II:APmiuumﬁpmaﬁ'lH
p i Ation to Counselling: Perspectives for the 1990s. Massa-
i R




o
" I . Child ang Adolescent I
Sanirock (2005). Paychoiog of et . New gy MW
e tg.ﬂffdl-.{zmaj Meeting the Mental Heal Needs of Developing Countries. b
. ]; (EumL[:DEiIEE Education for Mantal Health. New Delhi: ™

3 v 8. B. and Larson, R, W {2002). The WMHLIE:LTF’L:‘MMth#l

€ E. and Miliman, HgL. Camhrlﬂgﬂ University Press,

b (1981)H "
; d Reinhold Company. ).How to Halp Children with Comman Problams. New York
jer, C. (1979). Understanding 5t

’ |
P

ress and Anxiaty: A Lifg Cycle Book. London: Harpar and

2 n.‘u’.. Singh, S. and Khandelwal, K. (2002} The Chid in the New Mislennium. Mew Delhi:

: and Saraswathi, T.5. (2002). Adolescenca in india: An Annolated Bibliography. Jaipur.

SR ,Fip.m

J. . y o,

; ﬂgg?;fzgﬁenr' g, Seffish, Slackers?Myths and Reality about Emerging Adults.J Yooth
'an Up Hindu and Muslim: How Earty Does it Happen? Economic and Political
(2007). Family Matters. India International Centre Quarierly. 33 (3/4). 214-221.

' N. (2008). Changing Contours of Family Dynamics in India: A Perspective. Paper pre-
National Conference on India in the 21st Century. Mumbal; University of Mumbai,
han, M. (2011). Puberty, Sexuality and Coping: An Analysis of the Experiences of Urban

t Girls. In A_ K. Dalal and G Misra (Eds.).New Directions in Health Psychology.(pp 141-

y Delhi: Sage.

A (1991). Growing up Muslim.Seminar. 387. 30-33.

1). Adolescence, Embodiment and Gender identity in Contemporary India: Eitle Women
g Society. Women's studies International Forum, 24{3/4). 353-371.

ries and Films: . :
{2014). Elee: The Invisible Child [Animation]. India: NID {Diploma Project).

& L % E: f I 1-‘_
ay, M. (2006). Being Male, Being Kol [Documentary]. India: PSE
4 r]F {EDI:}. A Drop of Sunshine [Documentary]. India: PSBT.

irecto " Wonder... [Documentary]. India: PSBT.
mnn. 5. (2013). Bigscope: Non Binary conversations on Gender and Edu-
ary]. India: Nirantar. : =
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: Unit-1
faren & s Understanding Environmental Education

et f3es ) aemen ; apef wgfer| « Concept of Environmental Education; Meaning,

. nature and major compoenents,
= Enviranment and sustainable development.
b *» Relating environment with traditional knowledge and
I S U9 WIRGOE | cultural practices.
» Role of Education in creating environmental

m ﬂ ﬁ-m-r =1 ’Sfﬁﬂﬂ aWareness,

e = An overview of constitulicnal provisions related to
RNl ST et | onment and its protection.

Unit-2
Major Environmental issues

* Pollution related to land, water and air.

= Deforestation: Change in forest cover over time.
* Waste generation and management. i

» Enviro . mmﬂﬂtﬂl degradation and its impact on the
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Unit-3 o
- Lmﬂndamﬁndlﬂ Local Envirdnmm:
ke T envirohment: Understanding of compaonants
;u i:::lnnmt and Community: Local traditions a
i ;];r; ;r;ti;-;nnunt of school; Within and surrcundings, | -

| * Sensetization towards local

was, tole of mod &mnurtsmm“m.nm.m: different|

I_Jnit—4

Environmental Education: Curriculum,
Pedagogy and Teacher

:'EIIFFFT: sfea argueat %t

- T oY gafeeeie fnm
= R
1 : oy & S gufardia

= Environmental Education in School Curriculum:
Identification of topics related to environmental
education in school subjects and their analysis,
integrated approach towards environmental
education in school curriculum; idea of Green
Curriculum.

= Understanding pedagogy for Environmental
Education at school for different levels.

= Role of teacher: Sensitive towards environmen-

tal issues while teaching, making Ecoclubs,

organising exhibitions, field trips, sensitive

towards the environment of school.
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e Four month

| Tentatively October-January

asks | : Dietails
| | School Diary

Marks
10

3 I Classroom Observation

20

Schuul Observation (Interaction with school management or

10

‘External Assessment

Assessment by Mentor

Grand Total
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'BACHELOR OF EDUCATION (B.Ed.) PROGRAMME
ks ; Regular Mode

ke (Under Self-Finance Scheme) ¢
" Regulation amd Ordinance for Admission in 2 Year Bachelor 0
- e Education (Secondary)

Programme Under Universities of Bihar

REGULATION

1.1 The Bachelor of Education programme, generally known as B.E
: _ - professional course that prepares teachers for secondary level.

1.2 The Bachelor of Education Programme shall be under the faculty of Education. 1

d. is a

2. Duration of Course

B .1 The B.Ed. programme shall be of two academic years.

22 A University examination shall be held after completing each academic year.

2.3 Working Days

~ 231 There shall be at least two hundred working days each year excluding

-iih the period of examination and admission.

. 232 The instinttion shall work for a minimum of thirty six hours in a week. "

it (five or six days), during which physical presence in the institution of
perid - all the teachers and student-teachers are necessary to ensure their
e - availability for advice, guidance, dialogue and consultation as and

B . whenneeded.

& 233 The minimum attendance of student-teachers shall have to be 80% for

i1 -all course work and 90% for school internship and practicum,

‘Ed. curriculum shall be designed to integrate the study of subject knowledge,
development, Fudagugical knowledge and communication skills. The
me shall comprise of three broad curricular areas: Perspectives in Education,



i

of Study

3

i)

e 1 Year
NNUAL DISTRI BUTION OF THE COURSES
Courses Name P F
- Credit | Theory Practicam® ull
Childhood and Growing Up 3 = —| Marks
- = 7 , i 20 100 rarks
Qo "-‘“I mporary Indian and Education 4 E0 20 100 marks
Leaming and Teaching
. f &0 20 100 marks
- | Language acms.s '.:hc frurric_uhm. z a0 10 50 marks
Understanding Disciplines and Subjects 2 40 1o 30 marks
| Gender, School and Socicty INIREL B 10 0 50 marks |
;I'c_dagﬂgy of a School Subject - Part | 2 40 10 50 marks
| Reading and Reflecting on Taxis 2 40 1o S0 marks
: | Drama and Art in Education 2 A0 10 50 marks
‘0 | Critical Understanding of [CT 2 qu 10 50 marks
Tartal i 650 marks
g Hl:_wil:h the Ficld ; Tasks and Assignmicnts for Couwrses 1-6 & Ta
A
- N lnd Year
' - ANNUAL DISTRIBUTION OF THE COURSES 3k
¥ils o Courses Name Credit | Theory |Praclicum™® ﬁf.“rlzu
of a School Sebject - Part 1l 1 40 10 50 marks
i S im q R0 20 100 marks
for Leaming q &0 20 1040 marks
Tnciusive School 2 40 10 50 marks
Ty : ) 40 {1} 50 marks
= e Selr 2 40 10 50 marks
:1-TrEﬂ %




whe s not registered with the respective University shall have lo yet
[ registered with that University on payment of the requisite fee as
he University. The students who arc not registered under respective
all not be allowed to appear in the examination.

o '-I.‘

be permitted to appear in the examination for the Degree of the Bachelor of
-ation {R.Ed.} a candidate must have:
- Completed the courses of study prescribed for the B.Ed. Programme.
- Registered with the respective University as a student.
Completed 80% attendance in theory classes and 90% in school
 intemship and practicum of the total classes held.
(i Completed the course in a maximum of three years from the date of
~ admission to the programme.
2 A candidate for Bachelor, of Education degree shall be examined in sixteen
- papers carrying total of 1300 marks.
(a There shall be five core courses carrying 100 marks each (80 marks for
Theory & 20 marks for Internal asse ssment)
There shall be four core courses and two pedagogy of school subject
carrying 50 marks (40marks for theory and 1 Omarks for Internal
assessment) each.
There shall be four Enhancing Professional Capacity (EPC) papers
carrying S0marks each, which shall be evaluated internally.
& There shall be one optional course to he offered in areas such as
- Vocational/Work Education, Health and Physical Education. Peace
- Ex ucation, Guidance and Counseling or an additional pedagogy course
. cam 'ngﬁ 30 marks (40 marks for Theory &10 marks for Internal

LSS ITIETT },

T

sl_'l_al_.lrbc_ Sehool Intemship programme for

: 250 marks in 2 Year.
shall be awarded on the basis of overall performance of the

achers in the school during Intemship programme. The
Lma_mminlnuiniiluti?e record of activities ofc.ich sludail-
Intemship programme for the assessment of overall

il

the theoretical core papers, pedagogy of
P mﬁﬂl

iy




_ O pass the appear at the
quent ex EXaminatig at
Amination gp Payment of Prtscr:hgr:jha" be a’ll_uh‘ud to take

. ' PPortunity shall
E€ years from the date of admission g mh:udjng

final Examination of
clears the |» Year
Xamination within the
admission he/she will

.Egh.elm" of Education course only jf h
exe mination. If he/she fajls 1o clear I.I::Ia.- I+ ;fshe
upulatﬁd period of three years from the datzﬂ:-t"e
.' not be allowed 1o appear in the fipa) examination,

T, o . .
Condu t of Examination and Muoderation of Results
I The examination shall be conducted by respective University. The University

! is.hall .flna!lze the programme for the examination and will charge the approved
examination fee to conduct the examination,

In order to pass Bachelor of Education examination a candidate shall have to
I obtain at least 45% marks in cach theory paper and 50% marks in each
- practicum paper separately. A candidate not securing the above qualifying
o marks shall be declared as fail.

.3 - The name of successful candidates shall be arranged in order of merit as follows:

PERCENTAGE OF MARKS GRADE

O {Ourstanding)
r A+ (Excellent)
TR A Very Good)
AT B {Good)
5 10 55 : € (Averago)
-,:_  Less than 45 [ {Fail}

any student fails in not more than in tow theory papers, he/she will be
noted to 2™ year course. But, he/she will have to clear all the backlog

< before he/she is permitied to appear in the final examing

\dent-teachers are required to go for School Intemship programme for

¢s in first year and sixteen weeks in second year to different schools
exposure. The weightage of internal assessment ﬁ:rmga;emﬂ al

all be 100 percent. ;

B

i .
B

5

i
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tion .:mﬂ {"-_\ﬁ..i'h -+ el i on -
rogramme (B.Ed.) in Regular mode shall be. .

"I C 1 ménﬂm Tﬂst conducted by the respective Universily on
rge of approved Entrance Test fee of Rs. 1,000/~ ; 08
rance Test fee may he revised by the competent authority as and when

Pl .
Tt T

13 Admission shall be made strictly in order of merit i.c. percentage of marks
g B curcd by the candidate at the B.Ed, Entrance Test held l"t:r the purpose.
14 Reservation of seats for the candidates of reserved categaries shall be as per
e - rmment’s rules.
iﬁ‘:f ::‘r‘:j% scuts will he reserved for Person With Disability (PWD) '
~ candidates i.e. Visually Impaired {1%), H““iﬂﬁllﬂjﬂﬂirﬁfd {1%) &
b 11 Orthopedically Handicapped (1%%). These 3% seats are wn!:m the mtakg limit.
P e Percentage of disability will be taken into consideration at_the time of .
T selection. The 3% scats of PWD candidates shall be filled up within the seat
' ; limit fixed for that particular category to which the PWD candidates belong 1o, i
1.6  Appearance in the Entrance Test is mandatory, The reserved category |

W' candidates shall have to submit a copy of the certificate mentioning that the' ’

e

© candidate belongs to a particular reserved catezory fram an officer not below |
the rank of 5.D.M. . |
I 1.7 Joint B.Ed. Entrance Test will be conducted centrally by the University. Date ‘]
! of B.Ed. Entrance Test will be announced by the University and merit list will
_ also be prepared by the University after cvaluation of answer books.
~ Admission-merit list shall be prepared by the respective Uiniversity; and seq
allotment will be done through Counseling.

__-_-‘:;th List of admitted students must be submitted ta the University within one I'

month afier declaration of merit list,
1.9 Rﬁenat{m of seats
- applicablc only'whe
L3
] #ﬂ:r’pf_ﬁﬂdhg the opportunity for admission to the candidates having 1

ending orders of merit of lower qualification up to Ilic marks fixed hy the

ive University, if the reservation percentage of any reserved category is
led up 1H;;]l be exchanged a5 per State Gowt. rules,

provided in the general ordinance for admission shall be
n candidate fulfills the minimum requirements of Clause-




13 No such applicant shall be admitted,
- does not deserve to be admitted j
(apnmﬁﬂng the ground for rejection).
:. '..I: il tr
* - The candidate with at least 50% marks either in the Bachelor's Degree and for
. in the Master’s Degree in'Science/ Social Science Humanity/ Commerce,
- Bachelor’s in Engineering or Technology with specialization in Science and
- Mathematics with 55% marks or any other qualification/examination
recognized by the Academic Council of respective University equivalent there
to be eligible for admission to the programme,

No such applicant shall be admitted, who has not applied for the admission
within notified time or who. on being selected for admission, does not get
himself'herself admitted within specified time, except where the delay has
. been condoned by the Competent authority tor some valid reason.

3. Intake

y There shall be basic unit of 50 students, with a maximum of two units. This

* intake capacity may be modified as per norms and guidelines prescribed by NCTE
- time-to-time.

who in the opinion of Vice-Chancellor.
n the best interest of the University,

4.1 The fee structure for the two year B.F.d. course is recommended to be as
- follows:

| §. No. Fee Structure Amount (in Rs.)

01. Admission including Registration Fee (One time) 100000
Tuition Fee (Rs. 40,000/- x 2 = 80,000/-) £0,000.00
Examination Fee (1,000 x 2) = 2,000/~ 2,000.00
5,000.00







